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Financial literacy has gained a great deal of attention both by policymakers and financial 
safety net institutions, with the OECD leading the way with its International Network 
on Financial Education (OECD/INFE). Concerned parties fear that consumers may 
lack the minimum knowledge of financial concepts that is needed for taking informed 
financial decisions, including well-informed saving and investment decisions, better debt 
management, more careful retirement planning. Such lack of financial literacy has been 
widely acknowledged as an aggravating factor in the recent financial crisis (OECD/INFE, 
2009). At the same time, the crisis has exacerbated the risks faced by less financially liter-
ate consumers: lacking the sophistication required to absorb financial shocks, they are 
more vulnerable to financial market fluctuations ( Jappelli, 2010). 

Although efforts worldwide have increased to fill the gaps in financial literacy so as 
to «identify individuals who are most in need of financial education and the best ways 
to improve that education» (OECD, 2005), far less attention has been devoted both 
to the question of what is financial literacy – the conceptual definition is vital in order 
to correctly measure the phenomenon – and to that of how people acquire and ‘deploy’ 
financial literacy. 

There is a number of different definitions of financial literacy, depending on the no-
tions of financial knowledge, skills and behaviors that are adopted1.

This notwithstanding, when referring to the financial literacy of an individual, two – not 
mutually exclusive  –  definitions are typically used. The first, proposed by Lusardi and 
Mitchell (2014), sees financial literacy as «people’s ability to process economic informa-
tion and make informed decisions about financial planning, wealth accumulation, debt, 
and pensions»2. The second, supported by OECD/INFE (a framework created in 2008 
to promote and facilitate international co-operation between policy makers and other 

1 Houston (2010) and Remund (2010) provide a good starting point to frame the issue of the conceptual definition 
of what financial literacy is or should be.
2 Lusardi and Mitchell have been among the first to study, both theoretically and empirically, the issue of individuals 
and societies’ financial literacy (see e.g. Lusardi et al., 2011; 2013).
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stakeholders on financial education issues worldwide), looks at financial literacy as «a 
combination of awareness, knowledge, skill, attitude and behaviour necessary to make 
sound financial decisions and ultimately achieve individual financial well-being». 

Quite obviously, the methods used to measure financial literacy vary according to 
the conceptual definitions used. As a matter of fact, without an agreed-upon definition, 
financial literacy has been measured differently in different studies and we still lack 
a standardized measure of financial literacy based on rigorous psychometric analyses. 
Indeed, the notion of financial literacy has been operationalized in different ways, ac-
counting for a variety of financial topics (such as debt, insurance, spending, investments 
and retirement savings, budgeting, inflation) or, conversely, focusing on a single dimen-
sion3. Lusardi and Mitchell (2007) translate their definition of financial literacy into just 
three fundamental financial literacy questions that have been implemented in numerous 
exercises in the U.S.A. and abroad. Their questions focus on: i) numeracy and capacity 
to do calculations related to interest rates; ii) understanding of inflation; iii) understand-
ing of risk diversification. These questions measure knowledge of the building blocks for 
decision-making in an intertemporal setting and relate to concepts pertinent to people’s 
day-to-day financial decisions.

The OECD/INFE approach is based on a much longer and articulated questionnaire 
than that by Lusardi and Mitchell, including several questions aimed at capturing: i) the 
behaviors, attitudes and knowledge of the adult population; ii) information about a wide 
range of financial literacy issues (related to keeping track of finances, making ends-meet, 
longer-term financial planning including retirement saving, and the selection of financial 
products); iii) information on product awareness and holdings in order to inform the 
work on financial inclusion; iv) levels of financial well-being. Overall, financial literacy 
can be considered a latent variable to be measured by investigating individual financial 
knowledge, behavior and attitudes relating to various aspects of personal finance, including 
budgeting and money management, short and long term financial plans and financial 
product choice.

Across surveys, both performance tests (based on multiple-choice questionnaires) and 
self-report methods have been employed to measure financial literacy. Performance tests 
are mainly knowledge-based while self-reports are intended to assess perceived knowledge. 
More recently, however, there has been a tendency to design tests aimed at assessing both 
objective and perceived knowledge. Interestingly, even though actual financial literacy 
levels tend to be rather low, respondents are generally overconfident of their financial 
knowledge (Lusardi and Mitchell, 2014). Behavioral finance and its well-known heuris-
tics are intertwined with the issue of financial literacy and a combination of these two 
strands of literature could deliver fruitful results. 

It is important to stress that responses to survey questions cannot be taken at face 
value. There is in fact a relevant problem of «framing» – a well-known issue in the 
domain of behavioral finance – that could influence the ability of respondents to deliver 
the correct answer. Lusardi and Mitchell (2009) and van Rooij et al. (2011) find that 
individual responses are generally sensitive to the wording of questions. 

3 The number of questions used to assess financial literacy levels varies widely, ranging from 3 to 45 total items.
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The next step – constructing indexes that summarize the level of financial literacy – 
is not simpler than defining the concept itself. Insofar, the process of data analysis has 
been little investigated, and even less literature is available on the issue of measurement 
error in assessing financial literacy.

The two most popular frameworks in educational measurement are the classical test 
theory (CTT) and the item response theory (IRT). In general the CTT approach has 
dominated the area of standardized testing, as it requires weak assumptions and it is easy 
to interpret. This notwithstanding, the CTT has been heavily criticized mainly based on 
the observation that the score in a test is not an absolute characteristic of a respondent, 
but it depends on the content of the test. Moreover the difficulty of different items may 
vary depending on the sample of respondents who take a specific test, which makes it 
difficult to compare respondents’ results between different tests. Based on CTT, the re-
sponses to all questions proposed in a survey are summed up to generate an index (score) 
of financial literacy, which typically ranges between zero and the maximum number of 
correct answers. Subsequently, standard econometric techniques are typically applied to 
relate such scores to a set of explanatory variables (e.g. socio-demographic and covariates 
capturing investment or debt attitudes). 

Conversely, the Item Response Theory provides a metric that considers both the test’s 
difficulty and the respondents’ specific abilities. IRT aims at measuring one or more or-
dinal/quantitative latent variables on a metric level of measurement. The IRT framework 
encompasses different classes of models, among which Rasch models are the best known. 
The latter are used to quantify aspects such as ability and personal traits and have been 
widely adopted in educational research and psychometrics: for instance, PISA surveys 
have been adopting Rasch models since 2000. 

So far, only a few studies have approached the measurement of financial literacy by 
introducing a psychometrically developed index (see e.g. Bongini et al. 2012; Knoll and 
Houts, 2012; Despard and Chowa, 2014). Their results are quite encouraging in that the 
usage of Rasch analysis endows policy makers with a proper metric that can highlight 
the specific areas where deficiencies more often occur and that can help identifying the 
groups of individuals suffering from relevant knowledge deficits. 

More precisely, the available empirical evidence (focusing on different countries and 
on samples of individuals of different age – adult population, young persons, high school 
students, university students, etc. –) suggests that the degree of financial literacy is low 
and mainly predicted by factors such as education, income, employment status and, to 
some extent, age4. Family background is also particularly important. Respondents’ finan-
cial literacy seems to be positively and significantly correlated with parental education 
and with the presence of forms of financial socialization within the family (i.e. children 
observing their parents’ saving and investment behaviors, or receiving more formal fi-
nancial education from them). 

The relationship between gender and financial education is somewhat more con-
troversial. Indeed, if we focus on the adult population, gender disparities seem to be a 

4 The life cycle of financial literacy is hump-shaped, with the young and the old showing the lowest levels of financial 
literacy.
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common feature, irrespective of the country considered. These differences have been 
ascribed to the different roles undertaken within the household (Hsu, 2011), with men 
specializing in financial decision-making and women in the traditional role of nursing 
and nurturing. However, when focusing on young persons, and in particular on the more 
educated ones (college students), empirical results are mixed. On the one hand, studies 
of financial literacy conducted on high school and college students reveal gender differ-
ences in financial knowledge (Chen and Volpe, 2002) while, at the same time, recording 
wiser financial behaviors by females, who are more likely to rely on a written budget, plan 
their spending and keep their bills and receipts under control (Hayhoe et al., 2000; Joo 
et al., 2003). On the other hand, more recent surveys concentrating on business under-
graduates, do not find significant differences between males and females’ test scores (see 
e.g. Koshal et al., 2008; Wagland and Taylor, 2009; Marriot et al., 2010). 

An important question relates to whether and how financial literacy matters for 
economic decision-making. Several studies examined the relationship between financial 
literacy and economic behavior. The available evidence (see Lusardi and Mitchell, 2014) 
shows that financial (il)literacy has an important impact on key outcomes, both during 
work life and after retirement. In particular, a lower level of financial literacy reverberate 
in: i) high costs level of household borrowing (Moore, 2003; Lusardi and Tufano, 2009; 
Stango and Zinman, 2009; Lusardi and de Bassa Scheresberg, 2013); ii) limited holding 
of precautionary savings ( Jappelli and Padula, 2013; de Bassa Scheresberg, 2013); iii) in-
adequate retirement planning (Hilgert et al., 2003; Lusardi and Mitchell, 2007, 2011); 
iv) inadequate stock market participation (Christelis et al., 2010; van Rooij et al., 2011; 
Arrondel et al., 2012); v) poorer life outcomes, especially concerning health ( Joo and 
Garman, 1998; Peters et al., 2007). 

Given that the cost of financial ignorance is so relevant, it is natural to ask what is 
the role of financial education, and to what extent it can help reducing the existing gaps 
in financial literacy.

The evidence on the effectiveness of financial education programs is mixed. Early 
evaluations (Bayer et al., 1996; Bernheim et al., 2001) have suggested that school or 
workplace financial education initiatives increase a person’s financial awareness and pro-
pensity to follow recommended financial practices (i.e. save more, plan for the future, 
etc.). However, more recent studies fail finding empirical evidence of a positive impact 
of financial education on financial literacy (Atkinson, 2008; De Meza et al., 2008). In 
particular, De Meza et al. (2008) argue that financial behavior may primarily depend on 
intrinsic psychological attributes rather than information or skills.

Overall, it seems undisputed that financial education can play a key, wide-ranging role, 
in different contexts, provided it is carefully designed to capture the need and the specific 
learning modes of its target (see Hira, 2010 for a broad overview of research on financial 
education over a long time span). Nonetheless, while financial education initiatives – both 
in schools and workplaces – are expected to enhance financial awareness and the propensity 
to adopt good financial practices (e.g. budgeting or joining a pension scheme as soon as 
possible), a genuine incremental impact of financial literacy does not necessarily follow. 
As Lusardi et al. (2013) show theoretically, there is substantial heterogeneity in individual 
behavior implying that not everyone will gain from financial education. Since savings 
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might optimally be equal to zero for some individuals, financial education programs are 
not necessarily expected to change their behavior. However, the ineffectiveness of financial 
literacy programs for those specific individuals does not imply that all financial education 
initiatives are useless and that policy makers should instead concentrate their actions on 
consumer protection regulation and, in particular, on the design of mandatory choices, as 
behavioral financial economists tend to propose (see Benartzi and Thaler, 2007; Thaler 
and Sunstein, 2010). Regulation and financial education are not necessarily substitutes, 
but they may rather complement each other (Lusardi and Mitchell, 2014)5. 

This special issue tackles several of the fundamental themes mentioned above. In par-
ticular, it provides novel contributions on four key areas: (1) the issue of data handling, 
with further insights in the application of Item Response Theory to the domain of finan-
cial literacy (with the paper by Bongini, Trivellato and Zenga); (2) that of the gender gap 
(Bongini, Trivellato and Zenga; Agnew and Cameron-Agnew); (3) that of the effectiveness 
of financial education initiatives (Casarin, Casnici, Dondio and Squazzoni; Dal Santo 
and Martelli; Filotto, Lucarelli and Traclò); and, finally, (4) that of the effects of finan-
cial (il)literacy on economic behavior, in particular as far as risk aversion and portfolio 
diversification are concerned (Cavezzali, Gardenal and Rigoni; Bajo, Barbi and Sandri).

Bongini et al. focus on the gender gap issue concentrating on a homogeneous sample 
of young persons, expected to exhibit similar personal interests in economic and financial 
matters. They find no evidence of the existence of a gender gap, neither considering an 
overall measure of financial literacy (a Rasch measure), nor considering the overall diffi-
culty of the instruments (Differential Item Functioning). The authors argue that personal 
interest in financial matters overcome potential gender issues in financial literacy, and 
should therefore be promoted, possibly by means of specific financial education programs 
in schools, as well as through financial socialization at home. 

The issue of financial socialization is investigated by Agnew and Cameron-Agnew, 
who analyze whether gender stereotypes at home, along with general parental influ-
ence, cause different financial attitudes and behaviors in fifteen year old boys and girls 
in New Zealand. Their findings suggest that male children are exposed to earlier, and 
better quality financial discussions than female children. Accordingly, the authors stress 
the importance of making parents aware of how gender stereotypes, and the «financial 
culture» at home, ultimately impact on the financial knowledge, attitudes and behaviors 
of their children. Specifically, personal relationships and discussions with parents by both 
genders play a crucial role. At the same time, educational institutions need to be aware 
that females may be presenting different attitudes and knowledge than boys as a result 
of the home environment in which they live, that these differences are pervasive across 
all socio-economic status levels, and that they directly influence the financial behavior 
of girls relative to boys (think e.g. to phenomena such as impulse spending).

The special issue provides three contributions dealing with the effectiveness of financial 
education programs. Filotto et al. describe a financial education experiment organized in 

5 Indeed, the combination of the two may induce individuals to rely more on professional and ethical financial advice, 
rather than on informal sources of advice, such as the help of family and friends.
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Italy by the National Association of Scholars on Financial Institutions and Markets. While 
acknowledging the difficulties in the usage of financial education for enhancing financial 
literacy, the authors argue that some of the experienced drawbacks are due to the use 
of improper methodologies rather than to the ineffectiveness of financial education per 
se. In particular, they suggest the adoption of a different approach both in selecting the 
topics on which to build a financial education project and in the ways to teach them. 
Starting from an empirical analysis of financial education needs, the authors select 15 
fundamental financial terms and create a corresponding number of entries to be included 
in an open-access WEB encyclopedia. More precisely, each of the concepts is precisely 
explained by scholars using a homogenous «format» (a video 120 seconds long), that 
has been designed in order to comply with the typical time constraints of adults, as well 
as to ease/foster their attitude towards learning.

We already noted above that the empirical evidence on the effectiveness of financial 
education initiatives, including simulations, is inconclusive. For instance, Lusardi (2004) 
supports these initiatives, while Benartzi and Thaler (2007) remain doubtful about their 
impact. The contribution by Dal Santo and Martelli investigate the potential benefits of 
college students’ participation in investment simulations, in terms of both improved skills 
and knowledge, focusing on an innovative online portfolio management competition, 
the Fund Management Challenge, promoted by the CFA society in Italy and targeted 
to graduate Italian college students6. Although it is not possible to fully disentangle the 
direct effects of the simulation (e.g. the impact of graders’ feedback) from its indirect 
effects (i.e. those on actions and behaviors, including attending financial courses and 
reading financial news that might increase students’ financial knowledge), the authors’ 
findings support the view that the participation into the Challenge encourages partici-
pants’ financial learning. In particular, it seems that both the experiential learning and 
the monitoring component of the Challenge increase participants’ knowledge: namely, 
experience seems to influence behavior (risk attitude), while mentoring helps in selecting 
better investment strategies (better portfolio diversification). Unfortunately, however, not 
all students appear to take advantage of the potential benefits of the simulation.

Again on the role of financial education, Casarin et al. warn against the «mantra» 
of online knowledge generation, and call for urgent initiatives to improve the financial 
literacy of online investors. The authors present a survey on a sample of online inves-
tors in a virtual community in Italy, examining the implications stemming from online 
exposure. By looking at motivation, risk propensity, education and online experience, 
the authors find that knowledge sharing and learning in virtual communities cannot 
compensate for the financial education gap of the investors. Furthermore, it is shown 
that online exposure tends to increase investors’ propensity towards risk taking, which 
does not necessarily imply an improved portfolio performance. Indeed, only a robust 
education level and more trading experience is found to improve portfolio performance, 
and help investors keeping risk under control. 

6 The FMC aims at teaching graduate students to apply the principles of sound investment in real-life situations, and 
to learn from the experience of senior financial professionals.
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The last two contributions of the special issue focus on the relationship between 
financial literacy, financial education and economic behavior, in particular risk aversion 
and portfolio diversification. 

Cavezzali et al. investigate whether financial education and financial literacy influ-
ence the risk taking behavior of non-professional USA investors and their diversification 
strategies, showing that, although financial literacy (measured according to Lusardi and 
Mitchell (2007) metric) does not influence risk taking, financial education affects inves-
tors’ investment process. In particular, whereas for uneducated investors no relationship 
between risk diversification strategies and financial literacy is found, financial literacy seems 
to foster better diversification behavior by educated investors. These results have impor-
tant policy implications, suggesting that financial education can trigger relevant changes 
in the investment patterns of investors, fostering diversification practices that, though 
simple, are capable to protect from the most disruptive consequences of financial risks.

Finally, Bajo et al. investigate the effects of financial literacy on households risk aversion, 
building on about 38,000 MiFID questionnaire provided by an Italian primary bank. In line 
with the literature, they find that the level of financial literacy is lower for the young and 
the old, for women, for less-educated, less wealthy and more financial fragile individuals, 
living in poorer and less densely populated areas of Italy. Furthermore, past professional 
expertise in a finance-related field helps increasing the level of financial literacy. The most 
interesting result, however, is that household ‘self reported’ risk aversion is shown to be 
negatively correlated with financial literacy, as the less financially knowledgeable individu-
als tend to be more risk averse. Ceteris paribus, a lower level of financial literacy seems to 
make households more cautious when it comes to take investment decision. Households 
with poor financial literacy avoid riskier financial instruments – yet not necessarily risky 
per se – and are de facto precluded from most portfolio diversification strategies.

The contributions in this special issue highlight several novel results bringing new 
insights both in a methodological perspective (focusing on the notion and measurement 
of financial literacy), and in a policy perspective (assessing the relevance of financial 
education programs and the implications of financial literacy on agents’ choices). At the 
same time, it is clear that much remains to be done to fully assess the impact of financial 
literacy on individual decision-making. In this respect, we are hopeful that this special 
issue may be seen as a useful reference to inform future research in the field.

References

Arrondel L., Debbich M. and F. Savignac (2012) ‘Stockholding and Financial Literacy in the French 
Population’, International Journal of Social Sciences and Humanity Studies, 4 (2), pp. 285-294.

Atkinson A. (2008) ‘Evidence of Impact: An Overview of Financial Education Evaluations’, PFRC, 
University of Bristol, on behalf of FSA, Bristol. Available at: http://www.fsa.gov.uk/pubs/
consumer-research/crpr68.pdf. 

Bayer P.J., Bernheim B.D. and Scholz J.K. (1996) ‘The Effects of Financial Education in the Work-
place: Evidence from a Survey of Employers’, NBER Working Paper No. 5655. 

Benartzi S. and Thaler. R. (2007) ‘Heuristics and Biases in Retirement Savings Behavior’, Journal 
of Economic Perspectives, 21(3), pp. 81-104.



10  Bongini, Colombo and Iwanicz-Drozdowska

Journal of Financial Management Markets and Institutions, vol. 3, n. 1, 3-12

Bernheim B.D., Garrett D.M. and Maki D.M. (2001) ‘Education and Saving: the long-term effects 
of high school financial curriculum mandates’, Journal of Public Economics, 80 (3), pp. 435-465. 

Bongini P., Trivellato P. and Zenga M. (2012), ‘Measuring financial literacy among students: An 
application of Rasch analysis’, Electronic Journal Of Applied Statistical Analysis, 5 (3), pp.  425-430. 

Chen H. and Volpe R.P. (2002), ‘Gender differences in personal financial literacy among College 
students’’, Financial Services Review, 11, pp. 289-307.

Christelis D., Jappelli T. and Padula M. (2010) ‘Cognitive Abilities and Portfolio Choice’, European 
Economic Review, 54 (1), pp. 18-38.

de Bassa Scheresberg, C. (2013), ‘Financial Literacy and Financial Behavior among Young Adults: 
Evidence and Implications’, Numeracy, 6 (2).

De Meza, D., Irlenbusch, B. and Reyniers, D. (2008). Financial Capability: A Behavioural Econom-
ics Perspective. London: Financial Services Authority. 

Despard M.R. and Chowa G.A. (2014) ‘Testing a measurement model of financial capability 
among youth in Ghana’, The Journal of Consumer Affairs, 48 (2), pp. 301-322.

Hayhoe C.R., Leach L.J., Turner P.R., Bruin M.J. and Lawrence F.C. (2000) ‘Differences in Spending 
Habits and Credit Use of College Students’, The Journal of Consumer Affairs, 34 (1)pp. 113-133.

Hilgert M., Hogarth J. and Beverly S. (2003) ’Household Financial Management: The Connection 
Between Knowledge and Behavior’, Federal Reserve Bulletin, 89, pp. 309-322. 

Hira T.K. (2010) ‘The NEFE Quarter Century Project: Implications for Researchers, Educators, 
and Policy Makers from a Quarter Century of Financial Education’, http://www.nefe.org/
Portals/0/WhatWeProvide/PrimaryResearch/PDF/TheQtrCenturyProject_FinalSeminal.pdf.

Houston S.J. (2010) ‘Measuring Financial Literacy’, The Journal of Consumer Affairs, 44, pp. 296-316. 
Hsu, J.W. (2011). Aging and strategic learning: the impact of spousal incentives on financial literacy. 

Board of Governors of the Federal Reserve System (U.S.), series Finance and Economics, Dis-
cussion Series number 2011-53.

Jappelli T. (2010) ‘Financial Literacy. An international comparison’, Netspar discussion papers 
09/2010-064.

Jappelli T. and Padula M. (2013) ‘Investment in Financial Literacy and Saving Decisions’, Journal 
of Banking and Finance, 37 (8), pp. 2779-2792.

Joo S.H., Grable J.E. and Bagwell D.C. (2003), ‘Credit Card Attitudes and Behaviors of College 
Students’, College Student Journal, 37 (3), pp. 405-420.

Joo S.H. and Garman T.E. (1998) ‘The Potential Effects of Workplace Financial Education based 
on the Relationship between Personal Financial Wellness and Worker Job Productivity’, Personal 
Finances Work Productivity, 2 (1), pp. 163-173.

Knoll M.A.Z. and Houts C.R. (2012) ‘The Financial Knowledge Scale: An Application of Item 
Response Theory to the Assessment of Financial Literacy’, Journal of Consumer Affairs, 46 (3), 
pp. 381-410. 

Koshal R.K., Gupta A.K., Goyal A., Choudhary V.N. (2008) ‘Assessing Economic Literacy of 
Indian MBA Students’, American Journal of Business, 23 (2), pp. 43-52.

Lusardi A. and de Bassa Scheresberg C. (2013) ‘Financial Literacy and High-Cost Borrowing in 
the United States’, National Bureau of Economic Research Working Paper 18969.

Lusardi A., Michaud P.-C. and Mitchell O.S. (2011) ‘Optimal Financial Literacy and Saving for 
Retirement’, Wharton School Pension.

Lusardi A., Michaud P.-C. and Mitchell O.S. (2013) ‘Optimal Financial Knowledge and Wealth 
Inequality’, National Bureau of Economic Research Working Paper 18669. Research Council 
Working Paper 2011-20.

Lusardi A. and Mitchell O.S. (2007) ‘Baby Boomer Retirement Security: The Role of Planning, 
Financial Literacy, and Housing Wealth’, Journal of Monetary Economics, 54 (1), pp. 205-224.

Lusardi A. and Mitchell O.S. (2009) ‘How Ordinary Consumers Make Complex Economic Deci-



Financial Literacy: Where Do We Stand?  11

Journal of Financial Management Markets and Institutions, vol. 3, n. 1, 3-12

sions: Financial Literacy and Retirement Readiness’, National Bureau of Economic Research 
Working Paper 15350.

Lusardi A. and Mitchell O.S. (2011) ‘Financial Literacy and Planning: Implications for Retire-
ment Well-Being’, in Mitchell, O.S. and Lusardi, A. (Eds.). Financial Literacy: Implications for 
Retirement Security and the Financial Marketplace. Oxford and New York: Oxford University 
Press, pp. 17-39.

Lusardi A. and Mitchell O.S. (2014) ‘The economic importance of financial literacy: Theory and 
evidence’, Journal of Economic Literature, 52 (1), pp. 5-44.

Lusardi A. and Tufano P. (2009) ‘Debt Literacy, Financial Experiences, and Overindebtedness’, 
NBER Working Paper 14808.

Marriott P., Pogue M. and Osgerby J. (2010) ‘An analysis of students’ awareness of personal finance 
in higher education: A Welsh, English and Northern Irish perspective’, International Journal 
of Management Education, 9(1), pp. 43-56.

Moore D. (2003) ‘Survey of Financial Literacy in Washington State: Knowledge, Behavior, At-
titudes, and Experiences’, Technical report 03-39, Social and Economic Sciences Research 
Center, Washington State University.

OECD (2005). Improving Financial Literacy: Analysis of Issues and Policies. Paris: OECD Publishing.
OECD-INFE (2009) ‘Financial education and the crisis’, Policy paper and guidance. 
Peters, M., Seeds, K., Goldstein, A. and Coleman, N. (2007). Parental Involvement in Children’s 

Education 2007. DCSF Res. Rep. RR034. London, Department for Children, Schools and 
Families. www.dcsf.gov.uk/research/data/uploadfiles/DCSF-RR034.pdf.

Remund D.L. (2010) ‘Financial Literacy Explication: The Case for a Clearer Definition in an 
Increasingly Complex Economy’, The Journal of Consumer Affairs, 44  (2), pp. 276-295.

Stango V. and Zinman J. (2009) ‘What Do Consumers Really Pay on Their Checking and Credit 
Card Accounts? Explicit, Implicit, and Avoidable Costs’, American Economic Review, 99 (2), 
pp. 424-429.

Thaler, R.H. and Sunstein, C.R. (2010). Nudge: Improving Decisions about Health, Wealth, and 
Happiness. New Haven: Yale University Press.

van Rooij M., Lusardi A. and Alessie R. (2011) ‘Financial Literacy and Stock Market Participation’, 
Journal of Financial Economics, 101 (2), pp. 449-472.

Wagland S.P. and Taylor S.T. (2009) ‘When it comes to financial literacy, is gender really an issue?’, 
The Australasian Accounting Business and Finance Journal, 3 (1), pp. 13-23.




